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St. Peter’'s CE Primary, Farnworth

Statement of intent

What is our vision?

As teachers we are often charged with the task of preparing our children for their future. At St. Peter's we think a
little differently, and rather than prepare our children for a future that is imposed upon them, we aim to give them
the skills necessary to create the future that they perceive for themselves.

Today is the tomorrow of yesterday. By controlling today, we are creating the future of tomorrow.

“It's not cur jokb to
touahen cur children up
to face a cruel and
heartless world. It's our

a little less cruel and
heartless™

> job to raiser children
(’{Nho will make the world
. e

- LR Enost

i
B

Our vision is to develop our children to enable them to create the future they aspire for themselves, inspired by God,
influenced by the teachings of Jesus and underpinned by Christian Values; rooted in The Bible and the word of
God.

Our intention is that our children will contribute to and prosper in society, bringing God’s plan for them to fruition.

“For I know the plans I have for gou”, declares the Lord “plans te presper gouv and net te
harm gow, plans te give yov a hepe and a future.” Jderemiah 29;11

Our school purpose is to signal a route to a life that many don't think possible! We aim to maximise social mobility,
with God's support & guidance!
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Qur overall vision is for our children to be able to

“Learn, Sparkle & Shire...”

Develop the elements of wisdom, dignity, hope and community.

WISDOM

DIGNITY, HOPE

COMMUNITY

Ledrn

Knowing more today than | did
yesterday and more tomorrow than |
do today!

Allow for the development ol wisdom, knowledge and skills.

Spdarkie

'

Sparkling is knowing who | am,

what | love and being proud to be me.

Allow far the development of individuality: characler development, hope.
aspirafion, covragecus advocacy

Sharing kindness, love and joy with
other people.

Allow for the development of community spirt = living well together,

In the same way, let goor light shine before
others, that they may see goor good deeds and
glorify vour Father in heaven.

Matthew 5:10

“Ledrn, Spearkic & Shine...”




What does “Lesrn, Sparkie & Shine...” mean?

Our school demographics and context require that we provide a curriculum that;

« promotes high aspiration (lesirn),
« encourages positive attitudes, resilience and strong mental health {sperkle) and,
« develops positive citizens with strong community (Christian and British) values {shine).

Our intention is to provide this curriculum, underpinned by Christian Values; rooted in The Bible and the word of
God.

St. Peter's C.E. Farnworth

| have come to the frightening conclusion
that | am the decisive element in the
classroom,

It is my daily mood that

“Where our children enter our classrooms neither impresses nor depresses us; we simply expect our children to know that they
come to school to work hard and learn, growing to know and understand more through each day they spend walking down
Progress Ave with us.”




Qur vision Qur belief: and values. Qur strate Qur strate
ay ay
Our Why? What do we intend to do? What will you zee?
children
will....
Lecrm We believe ability iz a conseguence of what | Develop leamen who recogrnise their own | Visible consistency- The aim

Allow for the
develocprment of
wisdom,
knowledge and
skills.

happens in our classrooms not a cause!

We believe inhented iraits are only one part
of the story of where we may end up. The
environment created in our classrooms, the
culure of hard work and determination thot
we encourage, the recognition that we are
all able to increase our knowledge through
learning, we believe, has an equally valid
impact on our future success. {(Learn)

learming goals, aspirations and the role they
play in determining ther own deshiny.
{Learn)

s Promote the incremental
learning theory - growth
mindset approoch

» Reward effort and atnbute
success to hard work and
determination

Sparkie

Allow for the
crweopirmeens of
Indiskduality Cheanosohar
clarvarhorarrnit, o,
aspiraiion. Counageaus
OOy

We believe that engaging in a rich and
vared cumculum will provide our children
with an opportunity to develop a positive
attitude to learning and an environment in
which they can  floursh and thrve.
(Sparkic)

Provide a cumiculum that allows for o wide
range of opportunities to be promoted and
excellent outcomes achieved, acrosz a
wide range of arecs. (Sparkle)

Shine
Allow for the
developrment of
cormmunity spirt
= wing well
together.

We believe that by using the word of God
and the example of Jesus, alongside
Christion Values to underpin our work,
children will be able to spread positive

attitudes and shine as a beacon in society.
(Shine)

Fromote a community of kind, respectful
Christian learners, with an underlying value
of hope for their owin future and that of the
wider extended community; underpinned
by the word of God and the example of
Jesus, alongside Chrstion and Brtish
Values. (Shine)

of visible consistency is to
ensure that all staff and pupils
receive the same messages
regarding expectation of
conduct, behaviour and
wiork ethic thus ensuring a
safe environment inwhich
effective teaching and
leaming can take place and
risks can be taken.

Visible colloboration- The aim
of visible collaboration is to
ensurs that children receive
the some expefiences Gonass
year groups and thot staff
are able to share their
expertise and strengths so as
to learm from each other.

Visible challenge- The aim of
visiole challenge is fo support
aur grosawth mindset
philcsophy and recognizes
that leaming occurs when
staff and pupik are given the
apportunity to go beyond
their comfort zone.

Visible creatfivity- The aim of
visilole creativity is fo inspire a
love of leaming and despen
thinking.




Aims and Intent:

Teaching and learning is at the core of the pupil experience at St. Peter’s CE Primary School. High quality planning,
teaching and delivery enables all pupils, regardless of their backgrounds, to effectively access learning opportunities and
in turn, flourish.

This will be achieved through the following:

Teaching staff should have high academic and behavioural expectations for all pupils within their care.

Deliver a quality, carefully structured curriculum, based upon up-to-date pedagogical practices (Rosenshine’s
Principles).

A shared culture of respect and aspiration must be fostered through the teaching of the school’s values using the
‘Fortnightly Focus' approach. In turn, this provides the bedrock for a supportive, caring and nurturing environment,
within which all pupils can successfully develop their spiritual, moral, cultural, social and intellectual learning.

We aim to equip our pupils with the knowledge and skills required to not only access the National Curriculum, but also
foster a ‘life-long love of learning’, independence and to strive for high aspirations.

Work in partnership with home (parents), the wider school community and external providers in order to enrich and
provide extended learning opportunities, which cannot be provided within the classroom environment (trips, visitors
etc.).

Aim to develop future citizens, thus preparing them for their future lives as successful individuals, parents and workers
in our diverse and ever-changing society.

We want our pupils to ‘Learn, Sparkle and Shine!’



Implementation:

Curriculum and Planning:
Pupils at St. Peter’s are provided with a knowledge-rich, broad and balanced curriculum based upon the statutory
contents of the National Curriculum 2014.

We believe that children learn and subsequently achieve best when:

e Curriculum subjects are taught discretely, enabling the various knowledge strands to be explicitly modelled, taught
and revisited.

e All schemes of work / Medium-Term Plans are completed in advance and saved on the shared drive under
‘Curriculum Plans 24-25" and are fully resourced prior to learning. This enables learning components to be carefully
sequenced and varied.

e Modelling is at the heart of teaching and learning, using the ‘Il Do, We Do, You Do’ process within all areas of
curriculum delivery. This repetition of modelling and repeated practice supports the process of over-learning,
providing clarity and structure.

e The revisiting of prior learning through ‘Can you still?’ activities is used to reinforce learning, embedding knowledge
and skills into long-term memory. Over time, this develops schema, enabling pupils fo draw knowledge and
understanding from across disciplines.

e Units are planned to incorporate learning from cognitive science (Rosenshine’s Principles): spaced retrieval practice
(including ‘Can you sfille’ tasks, formative low-stakes testing, and strategies to build fluency.

e Units of work are supported by knowledge organisers based on key learning outcomes, subject-specific vocabulary
and prior knowledge required for their future learning.

e Lesson input sessions should be short, focussed with a clear learning intention, thus avoiding cognitive overload.

e Key vocabulary (tier 3) is explicitly faught to enable pupils to understand key concepts and content within lessons.

e Reading must underpin other National Curriculum subject areas, as it is the key method of acquiring knowledge and
factual information, both with lessons and from secondary sources of information (books, the Internet etc.).

e More specialised subject areas such as Music, PE/Games and Modern Foreign Languages (French) are supported
through external agency teachers (Minshal Music, Rees Sports and Linguastars).
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National Curriculum subjects are broken down and taught as units of study, each having an over-arching composite
(the Big Idea). From this, carefully sequenced components (small steps) of learning are delivered, ensuring that all
knowledge strands within each curriculum area are covered. The curriculum subject knowledge strands are as follow:

Curriculum Subject Knowledge by Strands:

English: Maths: Science:
¢ Substantive Knowledge e Declarative Knowledge ¢ Substantive Knowledge
o Reading ¢ Procedural Knowledge ¢ Disciplinary Knowledge
=  Phonics ¢ Conditional Knowledge
= Comprehension
= Fluency

o  Writing
= Transcription
= Handwriting
= Composition
o Spoken Language
* Disciplinary Knowledge

History:

Geography:

Religious Education:

Substantive Knowledge
e Disciplinary Knowledge
e Chronological Knowledge

Locational Knowledge

Place Knowledge

Knowledge of Human and Physical Geography
Geographical Skills and Fieldwork - Knowledge

Substantive Knowledge - Content and concepts
Disciplinary Knowledge - Methods
Disciplinary Knowledge - Personal

o  Computer science (both strands)

Art: Design and Technology: Computing:
¢ Substantive Knowledge e Substantive Knowledge (Theory) ¢ Declarative Knowledge
e Practical e Disciplinary Knowledge (Skills) ¢ Procedural Knowledge
¢ Theoretical
L[]

Disciplinary Knowledge

o Information Technology (both strands)
o _ Digital Literacy (both strands)

Physical Education:

Music:

Modern Foreign Languages:

e Declaratfive Knowledge
e Procedural Knowledge
o The first PE Pillar of progression:
motor competence
o The second PE pillar of
progression: rules, strategies and
tactics
o The third PE pillar of progression:
healthy participation
o Vocabulary in PE

Tactic Knowledge
Procedural Knowledge
Declarative Knowledge

Phonics Knowledge
Vocabulary Knowledge
Grammar Knowledge




Teachers all have PPA time provided to enable them to plan using the school’'s agreed planning documentation and
formats. Regular monitoring of curriculum planning subsequent pupil learning will be undertaken by subject leaders / co-
ordinators.

All pupils are entitled to access their year group’s curriculum. However, some may require support via the following
formats:

o Task

e Resources / scaffolding

e Qutcome

e Teacher/adult support

Reasonable adjustments to learning will be explicitly outlined in planning.
Lesson Structure and Sequencing:

Medium-term plans for subjects other than English and Maths will have a composite — the overall ‘Big Idea’ related to
the unit being taught. This provides the basis of what children should understand at the end of the unit.

Knowledge content should be planned in accordance to the statutory National Curriculum (2014) objectives outlined
within the schemes of work and include all strands of knowledge within each subject area. The inclusion of non-
statutory guidance within these schemes should also be used to support the creation of medium-term plans.
Knowledge should be taught in ‘small steps’ (components of learning) in order to avoid cognitive overload.

Planning should show carefully sequenced components, enabling pupils to refer to and build upon prior learning in
order to ensure a more complete understanding of what is being taught.

Adaptive Teaching is used to deliver new learning content. This approach is embedded within lessons using a clear, ‘I
Do (explicit teacher modelling / instruction), We Do (shared instruction) and You Do (independent practice /
application)’, with scaffolds gradually removed / faded out to encourage independent learning opportunities. This
promotes high achievement and does not hinder opportunity or aspirations.

Opportunities for accessing prior knowledge and learning from previous lessons, units and year groups should be
incorporated into lessons in the form of ‘Can you still?’ activities, with ‘challenge questions’ used to further their
understanding within subjects other than English and Maths at least three times per term.



Within English and Maths, prior knowledge activation questions (Can you sfille) should be short, focussed tasks
completed either on whiteboards or within exercise books. Where possible, these should be linked to either identified
gaps within learning or focus on linked concepts (example: short division as retrieval practice prior to teaching long
division).

Other subjects, such as Science, Topic (History/Geography) and RE should also contain opportunities for prior
knowledge retrieval, either in the form of factual content of developing subject specific skills. Again, these should be
short and focussed, with pupils completing these orally, on whiteboards or written within exercise books.

Where appropriate, a suggested format for question choices should enable children to access not only knowledge from
the previous lesson, but also from prior topics and from previous year groups (example: Yé pupil asked a question about
Rocks and Soils (Y3 unit) within science). These activities are designed to activate prior knowledge and improve the
children’s overall ability to access their long-term memories (See: Appendix 3: Rosenshine’s Principles).

In this way, pupils will have significant opportunities to re-visit topics, activating prior knowledge and developing their
long-term memory retrieval skills. Within spiral curricular subjects (example: science), knowledge from previous year
groups is vital, acting as a pre-cursor to their current learning. Ultimately, this knowledge develops the children’s
schema, enabling inter-linked learning across all subject areas.

The use of plenary / mini-plenary sessions should be incorporated to enable the checking of knowledge and
understanding through low-stakes formative assessment opportunities.

Maths:

Maths will be taught using the same key principles of delivery as outlined above. Lessons will have a clear balance
between fluency, reasoning and problem-solving, with lessons designed to ensure that pupils have opportunities to
encounter all three question types. Maths lessons are supported through following the White Rose maths scheme in Y1 -
Yé.

The learning of basic number skills and facts is essential in order to ensure accurate calculation. Consequently, pupils
within Y1 will focus on number bonds, whilst pupils within Y2-6 will practice multiplication tables facts via Emile tasks set
online on a weekly basis. Opportunities to practise basic number bonds, multiplication tables facts and calculation
strategies should be provided through morning tasks set for completion during registration.
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English:

English lessons will be taught using the same principles of delivery as outlined above. ‘Can you stille’ recap content
should focus on GAPS, previously taught sentence types or editing opportunities. English will follow a structure so that
children build up to an extended independent write. This is a scaffolded approach so that for the final piece children
have all their tools ready to write.

Handwriting

This is taught explicitly with daily practise in EYFS — Y3 and 3 x weekly in Y4 —Y6. Children learn to print and then apply
this to cursive from Y2.

Reading

All subjects must be underpinned by Reading, with each curriculum subject area having an identified reading spine.
The use of texts to support learning in other subjects is a requirement and where possible, guided reading sessions should
be used to help recap subject knowledge, whilst the key skills of reading are being taught. Reading is the primary tool
of research within the National Curriculum and the application of reading skills and strategies should be routinely
evident within other curricular areas. These opportunities should be carefully and selectively planned for within subject
medium-term plans. Guided reading is taught as a separate subject 3 x weekly using strategies from the ARE YOU
REALLY READING project.
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The Learning Sequence:

Connect to prior learning

Review prior leaming — 'Can we still®
Ask students to explain their leaming
Check student’s responses
Provide systematic feedback
WALT/WILF/Hook

Fach lesson may not be a
complete cycle of the
learning sequence but over
a period of fime all areas
will be covered.

Learning sequence

Introduce new learning
Present limited. new material in small
steps.

Think aloud and model
‘I, we, you'

Give clear and detailed instruction
Ask a large number of questions
Provide active practice

Provide models of worked problems

Feedback
Ask a large number of questions and
check understanding

Ask students to explain their leaming

Check responses of all students
Provide systematic feedback
Use more time to provide explanations

Reteach material as necessary

Marny of these steps would

— appear in more than one

area of a lesson at the
discretion of the teacher.

Apply and extend new learning
Provide a high level of active practice
Guide students as they practice
Ask students to explain their leaming
Use more time to provide explanation
Provide many examples
Reteach as necessary
Monitor students work

| ]
|

For more guidance of curriculum expectations and requirements, see Appendices 1-3

Pedagogy - Rosenshine’s Principles:

Teacher expertise lies at the core of the delivery of a planned, successful curriculum. Teachers at St. Peter’s are actively

encouraged to develop subject knowledge across the curriculum and also to support their subject leadership roles
through directed CPD opportunities. This allows for clear curriculum planning, alongside strong, confident and direct

instruction and delivery within the classroom. Direct instruction should be interspersed with age-appropriate pupil tasks,
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enabling pupils to practise and consolidate their understanding, before moving swiftly on to new content. This is
achieved through the implementation of Rosenshine’s Principles (Appendix 3).

17 Principles of
Effective Instruction

Begin a lesson with a short review of previous learning.

Present new material in small steps with student practice

after each step.

Limit the amount of material students receive at one

time.

Give clear and detailed instructions and explanations.

Ask a large number of questions and check for

understanding.

Provide a high level of active practice for all students.

Guide students as they begin to practice.

Think aloud and model steps.

Provide models of worked-out problems.

Ask students to explain what they have learned.

Check the responses of all students.

Provide systematic feedback and corrections.

Use more time to provide explanations.

Provide many examples.

Reteach material when necessary.

Prepare students for independent practice.

Monitor students when they begin independent practice.
-B.R.

“ SEQUENCING CONCEPTS &§ MODELLING ~

@ FPresent new material using small steps €@ FProvide scaffolds for difficult tasks

@"%@2}“ {ER

“ STAGES OF PRACTICE -~
€ Obtain a high success rate

© Independent practice

o QUESTIONING O
© Check for student understanding

© Guide student practice

© Ask questions

1
H 2 g

o REVIEWING MATERIAL 0o
@ Daily review @ Weekly and monthly review

The ‘Seven-Step Model’ should be used as a process of delivering new knowledge. This model acts as a scaffold, and is

supported through the use of ‘Can you still2’ activities and the ‘I Do, We Do, You Do’ process.




METACOGNITION A Foucaton

Endowment

The seven-step model AV A Foundation

4 T
h

This seven-stap medel is a
scaffolding framewcrk to deliberately
shift responsibikty for leaming from
the teacher o the pupil.

The crange part of the bar represants
the pupil and the turguoise part
represents the teacher input.

All seven steps could take placa in

a single lesson or it may be more
appropriate for them to occur over a
senes of lkessons.

4

& )
The arrow leading from
stage 7 to 1 signifies
structured reflection 4
Informing planning when
pupiis cometodoa
similar task In future.

|

.
w-

+
Stage

1. Activating
prior knowledge

2. Explicit strategy
instruction

3. Modelling of
learned strategy

4. Memorisation
of strategy

5. Guided practice

6. Independent
practice

7. Structured
reflection

Pupil/Teacher

.
e

Structured refiection informs
planning of lutuye lasks
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Examples

1 ask puplis a senes of questions about what they have learned
praviously that ks refevant to today's leaming

| talk 1o puplis about how they will complete the task and take tham
through each stap as well as discussing possible strategies and
howr to manage their amotions

| verbalze my thought processes to pupils about the task, my
cholce of strategy and how | am managing my emotions

! check to see what puplls have understood and that they can
remember the key aspects that have been taught

Multiple oppartunities are provided for pupils to practice and
suppart is gradually removed as pupis take an more responsitiity

Pupis then complete the task by themselves without support

Pupls consider any changes they think they shoufd make next time,
whether the strategias they chose were effactive and how thelr
amotions affacted their bahaviour




Inclusion:

All pupils are entitled to access the curriculum for their specific year group. However, we recognise that for some pupils
with additional needs, reasonable adjustments may be required in order to facilitate this. These adjustments will be
dependent upon the needs of each pupil and might include:

e Adapted tasks / small steps using ‘Now and Next' guidance

e Adult support

e Alternative / differentiated outcomes

e Pre-learning tasks opportunities

e Information presented in alternative formats

e Additional focussed support via interventions (as per provision maps)

See Appendix 4 for additional guidance.

Differentiation will be explicitly detailed in planning. Learning objectives will be specified for all differentiated teaching.
Pupil targets are evidenced in pupils’ books or reading records/ homework diaries and are referred to on planning where
appropriate.

Feedback and Formative Assessment Opportunities:

As part of the teaching and learning process, pupils require constructive and celebratory feedback.
The purpose of feedback and assessment is threefold:

1) To inform the teacher of a child’s attainment and therefore to inform future planning.
2) To inform a child of how well they have done and what they need to do next.
3) To motivate a child through celebrating success.

Therefore, all lessons should feature some form of formative feedback in order to check for pupil understanding and for

errors and misconceptions in order to inform subsequent learning requirements and tasks (morning tasks, ‘Can you still2’
and where needed, revisiting concepfs).
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Assessment opportunities can be varied and creative (Kahoots, LBQ tasks, Post-It Notes, quizzes etc.), but must be
focussed and targeted for the required and desired outcome.

The use of formal, summative testing should be used to check pupils longer-term understanding of taught content.
The use of guided self-marking, in particular within Maths is a method of providing instant feedback and if question
answers are modelled as a part of this process, pupils can correctly identify errors in their workings, acting as a form of

‘over-learning’.

See the Marking Policy for more guidance.
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Appendix 1:

Curriculum Expectations Per Subject (Y1-6)

All planning MUST be on the network - teaching - curriculum plans - 2024/2025

PE
e X2 lessons per week
e X2 blog posts per half
term

Science
x1 lesson per week
x1 maths link per half
term
x1 extended writing task
per half term

Drama
x1 now press play per
ferm

RE
x1 extended writing per
half term

PSHE/SMSC
x1 week (minimum) opportunity
on Blog/X for your hidden/wider
curriculum
RSHE tracker completed

Computing

Evidence in the Computing book:

Knowledge organisers stuck in at the start of the unit; Lessons are dated; LC is included; Objectives are included.

e Evidence of children’s learning/understanding needs to be clear, either through work sheets or post it notes for class discussion lessons (TA can scribe
post it notes for younger classes)
A sentence or two to explain what the task is, is to be included

o If alessonis completed over 2 weeks (e.g. input one week, task the next) both dates need to be included on the work in the Computing book

e If the children are working on laptops (e.g. during Digital Literacy), you do not need to stick something in the book for every lesson — however, select
a few children’s work to be printed when the project is finished and added to your Computing book, with the dates of the lessons and the objectives

completed.

Geography
e x1 extended write per
half term
e x1 maths link per half
term

Handwriting
x2 or 3 discrete lessons
per week

Maths
x5 lessons per week
weekly arithmetic
termly x table tests
(details to follow)

Writing
short write/extended
write every other week

Spelling
x2 or 3 lessons per week using
Emile.
Emile set as homework

History
e Xl extended write per
half term
e X1 maths link per half
term

Reading
Reading aloud to
children x2 or 3 per
week
Modelling reading with
prosody
Inviting reading areas

Music
Half term recording of
musical evidence
saved on the network
planning to be dated
weekly on the network —
own or Minshal music

Art / DT
x1 lesson per week
(alternating subject
focus, with cross-
curricular links to the
wider National
Curriculum)

Laptops/iPads — storing
correctly

PE cupboard to be kept tidy

For EYFS (YR)/Sparkle curriculum coverage expectations, see Appendix 2.
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Appendix 2

What does provision look like in the various year groups from EYFS to Year 2

(including Sparkle)

for effective

learning and
learning
routines)

¢ Inputs no longer than
10 minutes

NB - For some children,
a fidget toy might be
necessary.

e Children sit at the
learning table /
whiteboard during
input. (Short input 10
minufes maximum).

e Focussed learning for
all children based on
their specific targets
(see files).

e Maths, English 4 x
week
(practical/sensory
activities included)

e Phonics, 1:1 Reading,
Speech and
Language daily.

the right way.

Short inputs (no longer
than 15/20 minutes)
Focus task in the
classroom with groups of
children (Maths, English
and Topic over the
week)

Children choose their
learning in the areas
linked to the book of the
week (outside and
inside).

Adults engaging with the
children, taking photos
and recording children’s
evidence for their
individual folders.

the right way.
Whiteboards used for input
where appropriate.

When completing their
task, children sit at their
table.

Adults come to the
children, children do not
get out of their seat during
learning.

If finished, children have
an extra task to complete
linked to the learning in
that lesson or complete a
basic skills task such as
number bonds/spellings.
For some children (with
additional needs or
behavioural needs), they
may need a choosing time
but this is completed

Type of Sparkle EYFS Year 1 Year 2
provision
Morning o Settling Time Writing name Colouring practise key Tables
e Name Writing/Trace Fine motor skills practise words Spellings and handwriting
tasks e Days of the week Spelling practice and
number bond practice
Learning e Sitting at the learning Children sit on the carpet Children sit on the carpet Children sit at their learning
. table/interactive for whole class input. for whole class input. tables when listening to
(mc. whiteboard during Children sit on their spot Children sit on their spot the input. Sometimes
behaviour inputs with legs crossed, facing with legs crossed, facing children sit on carpet for

input In Year 2 Green if
they are sharing a story or
need to see the board
more closely

Whiteboards used in inputs
as much as possible (we
do)

When completing their
task, children sit at their
table.

Adults come to the
children, children do not
get out of their seat during
learning.

If finished, children have
an extra task to complete
linked to the learning in
that lesson or complete a
basic skills fask such as
tables/spellings.
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e PSED/Art

e Adults engaging with
the children at all
times, taking photos
and recording
evidence.

Sparkle children all have
additional needs,
behavioural needs and
intimate care plans, this
can affect the learning
at times and the
timetable.

Hands
used
appropriately.

FORTNIGHTLY
FOCUS No voices when

the tucw is
“THE sT PEYEI s mv talking

FO RTgéGHTLY No voices when

used Us the teacher is
appropriately. THE ST PETER'S WAY" talking.

x| & @ (*
s s (ot
A op!

outside the classroom so it
does not distract others in
class.

e TA to be supporting a
group of children or
individual during learning
fime.

— FORTNIGHTLY o voices when

appr:;?a toly. ) THEST! sr?n!lljt s WAy thcé::'c"h;f .
*| X (K[ [k
'Y /Looking All
eyl atthe  han
ndrfgf{p“ [ \eacher. up!

the oor.

e For some children (with
additional needs or
behavioural needs), they
may need a choosing time
but this is completed
outside the classroom so it
does not distract others in
class. (Ladywood children)

o TAto be supporting a
group of children or
individual during learning
fime. Sometimes the class
TA needs to do readers or
check reading books or
other tasks.

FORTNIGHTLY h
Hands FOCUS J.é"t’%'lrfs"
aPProPﬂate'g. YHE SY PEYER S WAY ta' I"g
* * (%
Bottom on Looki All
char/carpet atthe  hands
e foor teacher.  Up!

Books/
presentation

e Speech and
language tasks
completed daily.

e x4 English tasks per
week

o x4 Maths tasks per
week

o Art books

e Understanding of the
World books

e Blog

e x1 evidence of English

per week

e X1 evidence of Maths per

week

e xI1 of all other topics per

week

e x3 handwriting tasks per

week (some on
whiteboards and some in
little books)

e Evidence of learning on

Tapestry as a class and
individuals

e Evidence of learning

from continuous provision
in children’s folders.

e x4 evidence of English/RJ
per week

e x5 evidence of Maths per
week

e xI1 of all other topics per
week

¢ x3 handwriting tasks per
week

FORTNIGHTLY
0CUs

“THE ST PETER'S WAY*
HAVING THE HIGHEST OF EXPECTATIONS

o [
i he

lines

Start at
the beginning

Colour within
lines
of the line

Sharp
pencils

e x5 evidence of English/RJ
per week

e X5 evidence of Maths per
week

e X1 of all other topics per
week

e x3 handwriting tasks per
week
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Aiming to (Y / sha
colour inside pmri'l’s tv‘\rc'tlfn%'s'

. FORTNIGHTLY geginning to
Correct grip FOCUS pe gk
b JchLIL

% % (o) (k

Aim to

the lines

081 Peter’s C of £

Aiming to
colour inside
the lines
O\t Peter's Cot b

_— FORTNIGHTLY geginni
Correct grip FOCUS o s
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Environment

Minimalistic areas —
not overload for
children.

Tidy, organised and
labelled so the boxes
are accessible for the
children.

Neat and fidy
displays with a
purpose and
meaning for the
children.

Shelves and units tidy
and organised.

Staff will be reading
regularly with the
children (1:1).

e Tidy, organised areas

inside and outside.

e Neat and tidy displays

with a purpose and

meaning for the children.

e Children well trained in

fidy up time — every
resource has a place
and is put back where it
belongs.

¢ WAGOLLS updated

regularly.

e Teacher's desks not

cluttered — bare
minimum to be on it.

e Shelves and units tidy

and organised.

o Staff will be reading

regularly with the
children (1:1).

Neat and tidy displays with
a purpose and meaning
for the children.

Children well trained in tidy
up time — every resource
has a place and is put
back where it belongs.
WAGOLLS updated
regularly.

Teacher’s desks not
cluttered — bare minimum
to be onit.

Shelves and units tidy and
organised.

Staff will be reading
regularly with the children
(1:1 and paired).

o Neat and fidy displays with
a purpose and meaning
for the children.

e Children well trained in tidy
up time — every resource
has a place and is put
back where it belongs.

¢ WAGOLLS updated
regularly.

e Teacher's desks not
cluttered — bare minimum
to be on it.

e Shelves and units tidy and
organised.

o Staff will be reading
regularly with the children
(1:1 and paired).
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Appendix 3

What does provision look like in the various year groups in Key Stage 2?

for effective

learning and
learning
routines)

inputs as much as
possible (we do)

When completing their
task, children sit at their
table.

Adults come to the
children; children do
not get out of their seat
during learning.

If finished, children have
an extra task to
complete linked to the
learning in that lesson or
complete a basic skills
task such as
tables/spellings.

For some children (with
additional needs or
behavioural needs),
they may need a
choosing time but this is
completed outside the
classroom so it does not

inputs as much as
possible (we do)

When completing their
task, children sit at their
table.

Adults come to the
children; children do not
get out of their seat
during learning.

If finished, children have
an extra task to
complete linked to the
learning in that lesson or
complete a basic skills
task such as
tables/spellings.

For some children (with
additional needs or
behavioural needs),
they may need a
choosing time but this is
completed outside the
classroom so it does not

as much as possible (we
do)

When completing their
task, children sit at their
table.

Adults come to the
children; children do not
get out of their seat during
learning.

If finished, children have an
extra task fo complete
linked to the learning in
that lesson or complete a
basic skills fask such as
tables/spellings.

For some children (with
additional needs or
behavioural needs), they
may need a choosing time
but this is completed
outside the classroom so it
does not distract others in
class. (Ladywood children)

Type of Year 3 Year 4 Year 5 Year 6
provision
Moming Tables Tables Range of tasks including Maths
task Spellings and Spellings and maths, spelling, fimes Short reading comps
asks handwriting handwriting tables, etc.
Learning Children sit at their Children sit at their Children sit at their learning Children sit at their
q learning tables when learning tables when tables when listening to the learning tables when
(mc. listening to the input. listening to the input. input. listening to the input.
behaviour Whiteboards used in Whiteboards used in Whiteboards used in inputs Whiteboards used in

inputs as much as
possible (we do)

When completing their
task, children sit at their
table.

Adults come to the
children; children do not
get out of their seat
during learning.

If finished, children have
an extra task to
complete linked to the
learning in that lesson or
complete a basic skills
task such as
tables/spellings.

For some children (with
additional needs or
behavioural needs), they
may need a choosing
time but this is
completed outside the
classroom so it does not
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distract others in class.
(Ladywood children)

e TA to be supporting a
group of children or
individual during
learning time.
Sometimes the class TA
needs tfo do readers or
check reading books or
other tasks.

e Children to beread to
and listened to read, on
a regular basis.

distract others in class.
(Ladywood children)

e TA to be supporting a
group of children or
individual during
learning time.
Sometimes the class TA
needs to do readers or
check reading books or
other tasks.

e Children to beread to
and listened to read, on
a regular basis.

TA to be supporting a
group of children or
individual during learning
tfime. Sometimes the class
TA needs to do readers or
check reading books or
other tasks.

Children to be read to and
listened toread, on a
regular basis.

distract others in class.
(Ladywood children)

e TA to be supporting a
group of children or
individual during learning
fime. Sometimes the
class TA needs to do
readers or check reading
books or other tasks.

e Children to be read to
and listened toread, on
a regular basis.

FORTNIGHTLY o vor
Nands TUFOCUS  eteacher's
APPropriately. ) e nence ot s . CAING,
*| x (%P (&
Bottom on Looki All
chair/carpet atthe  hands
e teacher.  Up!

— FORTNIGHTLY NV
sedl FOCU tmtucheru
appropriately. ».&'5.?1523;:;’"“ taking,
*| % ()b [k
Looking , All
et [ (s bands
the floor. teacher.  Up!

FORTNIGHTLY ¢ ”
o FOCUS  ‘theteachers.
APProOPriately. | e moncen ooy talKIng.
%] % (Yo [k
Bottom on Lookin All
chair/carpet athe  hands
m'ﬁm teacher. up!

Hands FORTNIGHTLY No voices when

vsed FOCUS the teacher is
appropriately. | ,.THESTPETERS AT talking.
gottomon AW Looking ~ All
°;':5'/°°g{g:,t atthe  hands
the floor. teacher. up!

Books /
presentation

Highest quality of
presentation. Children
must fix if it is not of the
expected standard.
Please ask for TA to help
monitor this.

PRESENTING OUR WORK - KS2
FORTN(I:%HTLY Writngon oy
a-gnt box.

Sheets stuek in

o

Fi
“THE ST PETER'S WAY*

nnnnnnnnnnnnnnnnnnnnn

e x5 evidence of English/RJ
per week

e x5 evidence of Maths per
week

Highest quality of
presentation. Children must
fix if it is not of the expected
standard. Please ask for TA
to help monitor this.

OUR WORK - KS2

Highest quality of
presentation. Children must fix
if it is not of the expected
standard. Please ask for TA to
help monitor this.

Highest quality of
presentation. Children must
fix if it is not of the expected
standard. Please ask for TA
to help monitor this.

OUR WORK - KS2

Sheets stuck i FO RTON '%"T'-Y Writing on ines/
mgl dm:n o THE ST PETER'S WAY~ dlgit P"’ bel
*| X (Yo)pk (&
Letters and u.«,....:& Sharp
nctuation
&:-rut sizes pencals
Oty o p—

¢ x5 evidence of English/RJ
per week

¢ x5 evidence of Maths per
week

FORTNIGHTLY
Sheets stuck in Writing on lines/
FOCUS boxes -
cmmd”d o ~THE ST PETER'S WAt ‘31902 per I:'x‘
|
%| % (Yo)pk (&
Letters and Sharp
nctuation '?»
Eorrect sizes pencils
B i

PRESENTING OUR WORK - KS2

x5 evidence of English/RJ
per week

x5 evidence of Maths per
week

stk FORTNIGHTLY Wrmng o lims/
and corners FOCUS
glued down \THE ST PETER'S WAY" dtgn pcr box
*| X li [
Letters and wderiong  ShArp
ESRCaton sraghwis  peneils
B v

e x5 evidence of English/RJ
per week

e x5 evidence of Maths per
week
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¢ x1 of all other topics per
week
e x2/3 handwriting tasks
per week
o x2/3 spelling lessons per
week

¢ x1 of all other topics per
week

¢ x2/3 handwriting tasks per
week

e x2/3 spelling lessons per
week

x1 of all other topics per
week

x2/3 handwriting tasks per
week

x2/3 spelling lessons per
week

x1 of all other topics per
week

x2/3 handwriting tasks per
week

x2/3 spelling lessons per
week

Environment | ¢ Neat and ftidy displays e Neat and tidy displays Neat and fidy displays with Neat and fidy displays
with a purpose and with a purpose and a purpose and meaning with a purpose and
meaning for the meaning for the children for the children meaning for the children
children e Children well frained in Children well trained in tidy Children well trained in

e Children well frained in fidy up time — every up time — every resource fidy up tfime — every
fidy up fime — every resource has a place has a place and is put resource has a place
resource has a place and is put back where it back where it belongs. and is put back where it
and is put back where belongs. WAGOLLS updated belongs.
it belongs. ¢ WAGOLLS updated regularly. WAGOLLS updated
o WAGOLLS updated regularly. Teachers’ desks not regularly.
regularly. e Teachers' desks not cluttered — bare minimum Teachers’ desks not
e Teachers’ desks not cluttered - bare fo be onit. cluttered — bare
cluttered - bare minimum to be on it. Shelves and units tidy and minimum to be on it.
minimum to be on it. ¢ Shelves and units fidy organised. Shelves and units tidy
¢ Shelves and units fidy and organised. Children’s work to be on and organised.
and organised. e Children’s work to be on displays (Noft just Twinkl Children’s work to be on
e Children’s work to be displays (Nof just Twinkl displays) displays (Noft just Twinkl
on displays (Noft just displays) Each class should have an displays)
Twinkl displays) e Each class should have inviting reading area Each class should have
e FEach class should have an inviting reading area an inviting reading area
an inviting reading area
Homework e Times tables and e Times tables and spelling Times tables and spelling Times tables and spelling

spelling task set on
Emile each week

e Reading 5+ times per
week

task set on Emile each
week

e Reading 5+ fimes per
week

task set on Emile each
week
Reading 5+ times per week

task set on Emile each
week

Reading 5+ times per
week
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Appendix 3

abpajmouy Jorid Yans 0] |eLIA1EW MAU 123UU0D 0] S1 )| J2ISed 3yl
aJ0W ay) puy ‘Alowaws widy-buo) ul )1 spaquia
;Zh

suaddey s

diysacnuasdde aaniubod jo 1ied ase spjojjers sisprayd
pue spied and ‘pnoje bunjuiyy Jaydea) "burjspow apnjdul
) Aoy ‘buiuiea) )sisse 0] suoddns Asesodwa) ase spojjess

SJUAPNIS J1€ U0 ¥I3YD SJayIed) S aJow ‘jse
as)e4 'swo)qo.d ou ueaw o) uaye) ase ase suonsanb oN
(suonsanb Aue asay) aay_ yse Ajosow SJaylea) 1nJssadnns ssa

ey djay pnoj 1no bunuiyy
21q04d aAj0S

panosul sdajs ainads ayy
Jayoea) pue sajdwexa payJom ‘Bunjapopn
01 MOY uJed) way) djay o3 woddns aaniubod paau siuapms

70

pasaisew ase sdais 1511 uaym Auo paadosd pue sdays jews ul
el ew Mo JUasSad — PeojJaAD S1I PIOAY "8IU0 18 UONeW oL

}0 S11q maj e Bunpuey fuo * ! i M InQ

Wod szmoybungres

ZMOH

0uU sainsue

0.d

adoesd Aq pamoyjo) sdais jjews ul Jybne) siayoea) sanag
pabuayjeys bulaq osje pue buuiea) ase syuapms bul

q 01 pUNOj UAAQ SBY % 0B PUNOJE JO dJe) SSAINS Y

INQ S1aYdea) |nJssanns alop ‘Alowaw
JO}S 0] JApPJO Ul jeldjew mau @ ewwn
11 Jeuolippe paau sjuapnis

wiay-buo) iyl ut
pue ajesoqe)s ‘asesydas 0}

PauIRd) SI |RLIAIRL DY) |]OM MOY DUILLLY 0] Jaydea) ay)

suonsanp ‘suonsanb bupyse pue bunensuowap ‘burinda) awn
$5€]2 a1 J1ey uey) aJow puads sJaYded) INSSIINS 1S0W Y|

JO( -

10

‘sjuapnys 0} saibajenys buiusea) Jybnej jey) saipnys woyy sbuipuly =
suieb ysaybiy ay) moys Sjuapn}s asoyMm S1aYIea) asoy) Jo Sadjeld WOOISSR)D AY) UO YdIeasas B
UONBULIOJUI M3U SaSN pue saJinbie uiesq ay) Moy Uo yaueasas m

‘U0 sadnpeud woousse)d paysabbns pue

uonaNIIsUl Jo saydiduiid ua) asay) PAaseq oYM BUIYSUISOY Hedeg JO HJOM ay) woJj s1 Jaysod siy|

NOILVINA3 40 AW3AVIV TVYNOILVNYILNI 3HL WOY¥d N3INVL

NOILIONALSNI 40 S3T1dIONIdd JHL

24




Appendix 4
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